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Abstract

This study aimed to describe the simultaneons impact of parental support, school environment, teacher morale, and student learning motivation
on student academic performance within the context of elementary schools of Buleleng Sub-district, Bali, Indonesia. Employing a quantitative
survey research design, data related to parental support, school environment, teacher morale, and student learning motivation were gathered from
199 elementary school students through meticulously designed survey questionnaires. The focus encompassed understanding the simultaneous
impact of these four independent variables on student academic performance, evaluated throngh the analysis of academic transcripts obtained from
the surveyed students. The findings reveal a compelling simultaneous positive impact of all the independent variables on student academic
performance. Parental support emerged as a pivotal factor, illustrating its significance in_fostering a conducive learning environment. The study
Jurther highlights the influential role of the school environment in shaping student academic ontcomes, emphasizing the importance of a nurturing
edncational setting. Additionally, the morale of teachers surfaced as a contributing element, demonstrating its correlation with enbhanced student
performance. Moreover, student learning motivation emerged as a critical determinant, showcasing its direct link to academic achievement. The
implications of these findings underscore the need for a holistic approach to education, emphasizing collaboration among parents, teachers, and
edncational institutions to optimize student learning environments and support mechanisms. The outcomes of this study contribute to the existing
body of knowledge, offering a comprebensive understanding of the multifaceted dynamics that impact student academic success.
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INTRODUCTION

Education serves as a powerful force capable of bringing about significant positive changes in various aspects
of life, for fostering positive transformations in health, employment, and societal welfare. Individually, it
enhances productivity, thereby enabling individuals to lead better lives. At a broader level, education cultivates
a skilled workforce, propelling economic growth and advancement (Idris et al., 2012; Sothan, 2019; Tadese et
al., 2022). Despite its far-reaching benefits, the pursuit of education is characterized by a challenging endeavor
that necessitates unwavering commitment and perseverance. To navigate their educational path successfully,
students are required to dedicate significant amounts of time and energy to studying and striving for notable
academic performance.

Academic performance serves as a fundamental yardstick for assessing students' educational accomplishments.
The significance of academic performance lies not solely in its evaluative nature (assessing student knowledge
acquisition) but also in its profound implications for an individual's cognitive development, career prospects,
and overall societal contributions across different areas of life (Hanushek, 2020; Mappadang et al., 2022; Sothan,
2019). The measurement of academic performance typically encompasses a multifaceted evaluation, involving
various quantitative and qualitative metrics such as standardized test scores, grades, class rankings, and academic
achievements across diverse subjects (Astawan et al., 2023; Werang et al., 2023).
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However, the complexity of assessing academic performance goes beyond mere quantitative indicators; it
extends to understanding the intricate web of factors that contribute to, and often influence a student's
academic success. The first factor is parental support. Parental support stands as a cornerstone in a child's
educational journey, playing a pivotal role in fostering a supportive home environment that encourages learning
and academic engagement. Extensive educational research has consistently highlighted the significant influence
of parental support on academic performance (Hanushek, 2016; Shahzad et al. 2020; Wea et al., 2020; Werang
et al., 2017. 2019. 2022; Werang & Leba, 2022; Yieng et al., 2019; Akramy, Daqiq, & Orfan, 2024) underscore
the pivotal role of parental support in shaping students' attitudes towards learning and their overall
achievements in academics. This support goes beyond mere assistance with homework or school-related tasks;
it encompasses a broader spectrum of support, including encouragement, guidance, and active engagement in
a child's educational journey. Such parental support significantly influences a student's motivation, study habits,
and confidence, ultimately contributing to their academic success and positive learning experiences.

The second factor is the school environment. The school environment stands as a crucial factor in shaping a
student's educational journey. Its significance lies not only in providing a physical space for learning but also in
creating an atmosphere that fosters growth and development. An enriching environment isn't solely about the
classrooms, laboratories, or libraties; it's about the vibe that permeates these spaces (Thomas et al., 2021; . The
school environment, encompassing the amalgamation of supporttive teachers, collaborative peers, and a culture
that fosters curiosity and exploration, is oriented towards the holistic development of students, valuing
extracurricular activities, sports, arts, and social interactions as equally significant components (Harinarayanan
& Pazhanivelu, 2018).

The school environment is about the holistic development of students, where extracurricular activities, sports,
arts, and social interactions hold equal importance. When students feel accepted and valued within their school
community, it fosters a sense of belonging, which is vital for their emotional well-being and academic success
(Ekiugbo, 2023). This feeling of belongingness not only nurtures a positive attitude towards learning but also
bolsters their confidence to engage actively in various academic and extracurricular activities that, in turn,
impact their academic achievement. Numerous esteemed researchers (e.g. Angreranti & Malihah, 2017; Idris et
al., 2014; Kigongo, 2018; Kisogot et al., 2022; Mukmina et al., 2021; Odeh et al., 2015; Rafiq et al., 2022; Raj
& Gausiya, 2016; Sudirman, 2023) collectively underscore the profound impact of the school environment on
students' academic performance. These studies have rigorously demonstrated the multifaceted nature of this
influence, revealing that the physical, social, and emotional aspects of the educational setting significantly shape
students' academic achievements. The implications of these studies’ findings extend beyond the classroom
walls, emphasizing the responsibility of educational institutions and policymakers in creating and sustaining
environments that cater to the diverse needs of students.

The third factor is teacher morale. Teacher morale plays a pivotal role in shaping the academic environment
and significantly impacts student achievement. The morale of teachers, reflecting their job satisfaction,
enthusiasm, and overall well-being, directly influences the quality of teaching and the learning experiences
provided to students (Anderson, 2014; Maningu, 2017; Sabin, 2015). When teachers experience high morale,
they are more likely to be motivated, engaged, and committed to their roles. This positive disposition often
translates into a more conducive learning atmosphere, fostering enhanced student engagement, participation,
and ultimately, academic success (Maningu, 2017; Sabin, 2015).

The connection between teacher morale and student achievement is multifaceted. Lots of current studies (e.g.
Anderson, 2014; Benti & Tarekegne, 2022; Bost, 2019; Ehineni, 2017; Maningu, 2017; Sabin, 2015; Willis &
Varner, 2010) have collectively shown the significant impact of teacher morale on student academic
achievement. Teachers with high morale tend to demonstrate increased dedication to their profession,
implementing innovative teaching methods and strategies tailored to meet diverse student needs. Their
enthusiasm and positive attitude can inspire and motivate students, encouraging them to actively participate in
the learning process. Moreover, teachers with high morale are better equipped to manage classroom challenges
effectively, providing a supportive and nurturing environment conducive to optimal learning outcomes.
Conversely, low teacher morale can have adverse effects on student achievement. When teachers feel
demotivated, stressed, or disengaged, it can impact their instructional effectiveness and the overall classroom
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atmosphere. This can lead to decreased student motivation, reduced engagement, and potentially lower
academic performance.

The fourth factor is student learning motivation. Students are at the core of the learning process and, therefore,
play a critical role in shifting their learning, student learning motivation is imperative. Student learning
motivation stands as a pivotal factor in the realm of education, exerting a profound influence on the learning
trajectory of individuals. At the very heart of the learning process, students wield immense power in steering
their educational journey. Their motivation to learn becomes a linchpin, propelling and sustaining their actions
toward academic goals. Slavin (2000) highlighted learning motivation as the propelling force behind students'
actions, directing their learning paths toward desired objectives. It delves into the intricate reasoning behind
their choices to engage in specific activities, the intensity of effort they put forth, and the duration for which
they persevere in their activities (DOrnyei, 2001).

The significance of learning motivation reverberates in its ability to foster a conducive atmosphere for effective
learning. When students are driven by a genuine desire to learn, their engagement levels soar, leading to
increased absorption and retention of knowledge. This heightened engagement not only augments their
academic performance but also cultivates a positive learning atmosphere, encouraging collaborative interactions
and a thirst for knowledge acquisition. Understanding the multifaceted nature of learning motivation is crucial.
It not only elucidates why students opt to participate in certain academic tasks but also sheds light on the depth
of their commitment and the enthusiasm they invest in their learning pursuits.

Simply put, learning motivation stands as a cornerstone factor that underpins the success and satisfaction of
students within the realm of education, propelling their growth and development. Several recent studies
highlight the crucial role of learning motivation in improving students' academic success (e.g. Almaiki, 2019;
Aslam et al., 2021; Bakar et al., 2022; Mehndroo & Vandana, 2020; Ozer & Badem, 2022; Robbi et al., 2020;
Steinmayr et al., 2019; Yogie et al., 2021). These studies show that learning motivation is more influential than
intellectual intelligence in determining students' academic achievements. Motivation drives and guides each
student's actions toward achieving better academic results (Hattie, 2009; Plante et al., 2013; Robbins et al., 2004;
Wigtield et al., 2016).

This study aimed to enhance our understanding by showing how different factors—Iike parental support,
school environment, teacher morale, and student motivation—work together to influence students' academic
success. By looking at these factors together, it helps us see a bigger picture of how they impact student
academic achievement. This broader view is crucial for creating better strategies to improve education and
create environments where students can thrive academically. This study's approach strengthens its credibility
because it doesn't just focus on one aspect but shows how these factors connect, giving us a clearer and more
solid understanding of what affects educational success.

To our knowledge, no previous studies have looked at how parental support, school environment, teacher
morale, and student learning motivation all affect student academic achievement at the same time. So, our study
aimed to fill this gap by investigating these influences using fifth graders from suburban elementary schools in
the Buleleng Sub-District as both our population and sample. We probed one research question guiding our
study: Do parental support, school environment, teacher morale, and student learning motivation collectively
influence student academic achievement? To answer this question, we used a quantitative research approach
employing a survey research design.

Given the research question and previous studies on how parental support, school environment, teacher
morale, and student learning motivation affect student academic achievement, Figure 1 illustrates the
hypothetical model for this study.
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Figure 1. The Hypothetical Model of the Study

The hypothetical model shown in Figure 1 proposes a simultaneous impact of parental support, school
environment, teacher morale, and student learning motivation on student academic achievement. This model
envisions these factors working in cohesion, intertwining their effects to collectively shape a student's academic
success. Rather than isolated influences, this model suggests that these variables jointly contribute to a student's
educational outcomes.

Within this simultaneous model, parental support, school environment, teacher morale, and student learning
motivation are seen as interdependent factors that impact a student's academic achievement. It suggests that a
positive change or influence in one factor could potentially trigger a ripple impact on the overall academic
performance of students. This holistic view emphasizes the importance of considering these variables together
in understanding and improving student achievement, highlighting their interconnected nature within the
educational landscape.

Furthermore, it's essential to underscore that the validity and accuracy of this hypothetical model need to be
evaluated in practical settings. While the model presents a comprehensive simultaneous impact of parental
support, school environment, teacher morale, and student learning motivation on student academic
achievement, its real-world applicability and accuracy should be empirically tested in educational environments.
Field studies and empirical research are necessaty to ascertain the model's effectiveness in actual educational
settings. Only through such rigorous examination and empirical validation can the model's reliability and
practical utility be confirmed, providing valuable insights for educators and policymakers to enhance student
academic achievement.

METHOD
Research Design

The present study adopted a quantitative research approach employing a survey-based approach to elucidate
the influence of parental support and the school environment on students’ academic performance. Quantitative
research involves employing distinct methodologies and assumptions to explore numerical trends in
psychological, social, and economic phenomena (Coghlan & Brydon-Miller, 2014). This method encompasses
the collection and analysis of numerical data to identify patterns, predict outcomes, examine cause-and-effect
relationships, and draw inferences about broader populations (Bhandari, 2022). Utilizing findings from a smaller
sample to comprehend larger groups is a common practice in quantitative research.
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Surveys serve as a valuable instrument in quantitative research, frequently utilized by scholars for gathering
numerical data (Williams, 2007). The selection of survey research designs stemmed from various rationales,
primarily due to their efficacy in eliciting opinions and insights on specific subjects from individuals (Mills,
2021). Furthermore, recent studies (Sondakh et al., 2023; Werang et al., 2023a.b.; Werang et al., 2021; Wula et
al., 2021; Wullur & Werang, 2020) have underscored the advantages of surveys, citing their cost-effectiveness,
swift data acquisition, efficient gathering of substantial information within a short timeframe, and production
of highly precise statistical outcomes.

Participants

The research took place in the suburban elementary schools situated within the Buleleng Sub-District of Bali,
Indonesia. For this study, 219 fifth-grade students were specifically chosen as participants. The selection of
these students was intentional, considering the limitations posed by time constraints and logistical difficulties
in reaching every individual within the study population. Conducting the research during a vacation period
further complicated the process of accessing the entire pool of potential participants. Therefore, to ensure a
manageable and feasible data collection process, a deliberate decision was made to focus on this specific group
of fifth-grade students.

We selected the Buleleng Sub-District as our research site due to its representation of a diverse range of
elementary schools in the region. The deliberate decision to involve fifth graders stems from recognizing this
academic level as a pivotal transitional phase in students' educational journeys. It provides invaluable insights
into the factors influencing their academic performance. As students progress along their educational path, the
academic demands placed on them tend to increase. Teachers and parents expect higher academic
achievements, subjecting students to more demanding coursework and assessments. This heightened pressure
can significantly impact their motivation to learn and, consequently, their academic success. Therefore, our
focus on this grade level aims to uncover factors that can either enhance students' performance or pose
challenges as they advance to subsequent grades and educational levels.

Research Materials and Tools

This study used surveys to explore how parental supportt, the school environment, teacher morale, and student
learning motivation impact student academic achievement. Data related to the student's academic achievement
were gathered by taking their academic record from their teachers, known as 'Guru Kelas'. This involved a
thorough review of each student’s academic records, allowing for a comprehensive assessment of their learning
outcomes.

Data on parental support was collected through a questionnaire comprising 14 items across three measurement
indicators—material support (4 items), moral support (7 items), and spiritual support (3 items). Participants
rated their responses on a four-point Likert scale, ranging from 1 (Strongly Disagree) to 4 (Strongly Agree).
The questionnaire items were presented in the Indonesian language to ensure clarity for the participants.
Example items included: “My parents provide me with necessary learning materials at school and home,” “My
parents accompany me during study time at home,” and “My parents inquire about my learning at school.” The
questionnaire demonstrated both validity and reliability, supported by a Cronbach’s Alpha coefficient value of
.713, indicating its trustworthiness and consistency.

Data on the school environment were collected through a questionnaire comprising 9 items across three
indicators—school atmosphere (3 items), school transparency (3 items), and availability of learning facilities (3
items). Participants rated their responses on a four-point Likert scale, ranging from 1 (Strongly Disagree) to 4
(Strongly Agree). The questionnaire items were presented in the Indonesian language to ensure clarity for the
participants. Example items included: “I feel comfortable and safe at school,” “Teaching and learning activities
at this school are enjoyable,” and “The school provides sufficient learning facilities.” The questionnaire
demonstrated both validity and reliability, supported by a Cronbach’s Alpha coefficient value of .732, indicating
its trustworthiness and consistency.
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Data on teacher morale was collected through a questionnaire comprising 12 items across five indicators—
punctuality (3 items), enthusiasm (3 items), creativity (2 items), innovation (2 items), and loyalty (2 items).
Participants rated their responses on a four-point Likert scale, ranging from 1 (Strongly Disagree) to 4 (Strongly
Agree). The questionnaire items were presented in the Indonesian language to ensure clarity for the
participants. Example items included: "The teacher is punctual," "The teacher starts and finishes lessons on
time," "The teacher shows enthusiasm while teaching," "The teacher motivates students to learn thoroughly,"
"The teacher fosters continuous learning," "The teacher utilizes diverse teaching materials to aid
comprehension," "The teacher consistently cultivates an enjoyable learning environment," and "The teacher
consistently exhibits dedication to teaching." All these statements were affirmed to be reliable and wvalid,
supported by a Cronbach's Alpha coefficient of .753.

Data on student learning motivation was collected through a questionnaire comprising 11 items across four
indicators— curiosity (2 items), tenacity (3 items), desire for learning (3 items), and aspiration for achievement
(3 items). Participants rated their responses on a four-point Likert scale, ranging from 1 (Strongly Disagree) to
4 (Strongly Agree). The questionnaire items were presented in the Indonesian language to ensure clarity for
the participants. Example items included: "I regularly explore unfamiliar topics online for learning purposes,”
"Education is a crucial necessity for me," "I create and follow study schedules diligently," "I avoid postponing
assigned tasks," "I find a strong drive when facing challenging assignments," "I am always striving for
excellence in academics," and "I enjoy partticipating in competitive activities." All these statements wete
affirmed to be reliable and valid, supported by a Cronbach's Alpha coefficient of .738.

Data Collection and Analysis

As previously mentioned, this study involved fifth-grade students from suburban elementary schools in
Buleleng Sub-District, Bali, Indonesia, both as the overall population and the chosen sample. Four surveys,
using a four-point Likert scale, were administered to 219 elementary school students selected as participants.
Information on students' academic performance was collected by gathering their academic records.

The collected data underwent quantitative analysis using inferential statistics. The significance of quantitative
data analysis lies in its capability to reveal meaningful causal connections or associations within datasets. By
subjecting the data to inferential statistics, we gain insights into whether the impact of surveyed independent
variables on student academic achievement is likely to be genuine or merely due to chance. Applying multiple
regression techniques enabled the extraction of meaningful conclusions and the derivation of reliable
inferences, thereby enhancing the overall credibility and strength of the research findings.

To ensure precise and reliable data analysis, the study relied on the use of the software Statistical Package for
the Social Sciences (SPSS) version 21. The SPSS software, known for its strength, helped in organizing and
analyzing data efficiently. Its use improved the accuracy and trustworthiness of the research results by providing
a structured way to handle, understand, and present the data.

RESULTS AND DISCUSSION

This study aimed to describe how parental support, school environment, teacher morale, and student learning
motivation impact simultaneously student learning outcomes. Employing the SPPS software version 21 for
accuracy, data in Table 1 presented the significant result of the data analysis.

Table 1 Simultaneous impact of parental support, school environment, and teacher morale on student learning outcomes

N R R? F-count F-able Sig.

0.05
219 .895 .800 214.397 2.451273 .000

Predictors: (Constant), Parental_Support, School_Environment, Teacher_Morale, Learning_Motivation

Dependent Variable: Academic_Achievement

Data outlined in Table 1 shows a clear pattern: at a significance level of .05, the calculated F-value of 214.397
is significantly higher than the critical F-value of 2.451273. This strongly supports the research hypothesis that

INTERNATIONAL JOURNAL OF RELIGION 515



Exploring the Simultaneons Impact of Parental Support, School Environment, Teacher Morale, And Student Learning Motivation on Student
Acadenic Performance

suggests parental support, school environment, teacher morale, and student learning motivation collectively
impact student academic achievement. Additionally, Table 1 indicates an R2 coefficient value of .800 and a Sig.
coefficient value of .000. This means that 80.0% of the differences in students’ academic achievement can be
explained by the collective levels of parental support, school environment, teacher morale, and student learning
motivation.

The educational landscape is a multifaceted ecosystem where students actively steer their learning paths
propelled by intrinsic motivation fostered by personal interests and the perceived relevance of studies. This
drive for learning, augmented by encouragement from home and school, serves as a vital force propelling
students toward academic objectives (Lotz et al., 2018; Schneider et al., 2018; Steinmayr et al., 2018). Students
who derive genuine meaning and relevance from their studies tend to exhibit a deeper engagement with the
material, fostering a curiosity that extends beyond the classroom walls. This curiosity often transcends
disciplinary boundaries, encouraging students to explore interdisciplinary connections and pursue knowledge
outside the conventional academic realm. As they perceive the real-world implications and applications of their
education, their enthusiasm becomes a driving force that fuels not only their academic success but also their
holistic growth and development as individuals capable of critical thinking, problem-solving, and innovation.

As students exercise their agency in shaping their learning paths through intrinsic motivation, parental support
emerges as a fundamental cornerstone, fostering an environment where children's enthusiasm for learning is
nurtured and sustained. Parents are the legal owners of the child (Werang et al., 2017) and serve as the first and
foremost influencers in shaping a child's attitude toward learning (Werang et al., 2019; Werang et al., 2022).
Their engagement through simple yet significant actions—such as reading bedtime stories that spark curiosity,
guiding them through mathematical problems, and offering words of encouragement—nurtures a positive
mindset and eagerness in children to explore and embrace learning opportunities (Bala, 2019; Ekinci-Vural,
2021, Silinskas & Kikas, 2019).

Beyond the comfort of home, students enter the lively school corridors resonating with bustling activity at
every step. The school goes beyond being just a building; it transforms into a nurturing place where students'
aspirations are planted and nurtured (Randhawa & Lewis, 1976). It serves as a melting pot where academic,
social, and personal goals find fertile ground to thrive. In this setting, a strong and supportive environment
thrives, creating a space filled with endless opportunities (Harinarayanan & Pazhanivelu, 2018; Jain, 2017).
Various resources, from advanced learning tools to a knowledge-filled library, support the educational journey.
Furthermore, the school culture, celebrating each student's uniqueness, forms the basis for inclusivity and
empowerment. Safety, both physical and emotional, encompasses the school, providing a shelter where students
not only learn but also feel valued and encouraged (Mgbodile, 2014).

In the heart of schools, students encounter an environment tailored to cultivate their growth and development.
The school transcends the conventional role of imparting knowledge; it becomes a nurturing ground where
students thrive academically, socially, and emotionally. It offers more than education—it fosters a sense of
belonging and affirmation (Amaechina & Ezeh, 2019). In schools, students are not just passive recipients of
information; they are active participants in a community that celebrates their diverse talents and perspectives.
This nurturing environment provides the fertile soil where their aspirations are not only recognized but also
nurtured, allowing each student to carve their path toward academic success. Within the embracing walls of the
school, students discover not only an education but also a sanctuary where their potential flourishes, paving the
way for their journey toward fulfilling their dreams.

Nestled within the school's bustling cotridors and lively classtooms are the passionate teachers, akin to guiding
stars illuminating students' paths toward knowledge and discovery. Their influence goes beyond lesson plans;
it shapes how students experience learning. These educators' infectious enthusiasm creates an environment
where curiosity thrives, making learning an exciting adventure (Abazaoglu & Aztekin, 2016). When teachers are
not just knowledgeable but also motivated and enthusiastic, it sparks a fire in the classroom, inspiring students
to actively engage and strive for excellence (Werang et al., 2023a; Werang et al., 2023c).
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The vibrant energy from motivated teachers acts as a catalyst, encouraging students to envision their potential
beyond traditional learning boundaries. Armed with both knowledge and dedication, teachers play a crucial role
in creating a conducive atmosphere for student learning. Their morale weaves through academic success,
impacting student motivation and achievement (Bost, 2019; Hearn, 2019; Maningu, 2017; Shaban et al., 2017).
A motivated teaching force drives students toward academic success. As students sense their teachers'
enthusiasm, they feel inspired and committed to exploring the educational journey. Through their passion,
teachers create a classroom where every student actively participates, empowered to achieve new academic
elevations.

CONCLUSION

The findings of this study underscore the significant influence that patental support, school environment,
teacher morale, and student learning motivation collectively wield on student academic achievement.
Understanding the interconnectedness of these factors opens avenues for targeted interventions and strategies
aimed at enhancing student success. Policymakers, educators, and parents can collaborate to develop
comprehensive support systems that foster a conducive learning environment. Investing in programs that
bolster parental involvement, improve school environments, enhance teacher morale, and nurture intrinsic
student motivation could substantially contribute to improving overall academic outcomes.

While the results of this study highlight the substantial influence of these factors on academic achievement, it's
essential to acknowledge its limitations. The analysis might not encapsulate all variables impacting student
success, and certain unexplored elements or external influences might contribute significantly but were not
considered. Additionally, the study's scope and methodology might restrict the generalizability of the findings
to broader populations or diverse educational settings. Further research encompassing a more comprehensive
array of variables could provide a deeper understanding of the intricate dynamics influencing academic
achievement.

REFERENCES

Abazaoglu, T & Aztekin, S. (2016). The role of teacher morale and motivation on students' science and math achievement:
Findings from Singapore, Japan, Finland and Turkey. Universal Journal of Educational Research, 4(11), 2606-2617. doi:
10.13189/ujer.2016.041114

Akramy, S. A. ., Daqiq, B. ., & Orfan, S. N. (2024). Attitudes of EFL learners towards communicative language teaching.
American Journal of Education and Learning, 9(1), 22-37. https://doi.org/10.55284/ajel.v9i1.1026

Almaiki, S. A. (2019). Influence of motivation on academic performance among dental college students. Open Access
Macedonian Journal of Medical Sciences, 7(8), 1374-1381. https:// doi.otg/10.3889/0amjms.2019.319

Amaechina, U. O. & Ezeh, S.C. (2019). School environment and academic performance of secondary school students in Enugu
Education Zone. BSU Journal of Educational Management, 1(2), 124-131.
https:/ /www.bsum.edu.ng/journals/files/jem/volln2/article13.pdf

Anderson, L. W. (2014). Teacher morale and student achievement. The Journal of Educational Reseatch, 46(9), 693-698.
https://doi.org/10.1080/00220671.1953.10882070

Angreranti, M. & Malihah, N. (2017). The influence of school environment and the performance of the honorary teachers of
Islamic education toward the learning achievements. Mudatrisa: Jurnal Kajian Pendidikan Islam, 9(2), 248-2606.
file:///C:/Users/USER/Downloads/1342-2752-1-SM.pdf

Aslam, R., Khan, N. & Joseph, V. (2021). Impact of learning motivation on students’ academic achievement: Mediating role of
constructive feedback. Pakistan Social Sciences Review, 5(3), 472-484. doi: 10.35484/psst.2021(5-111)35

Astawan, 1. G., Suarjana, I. M., Werang, B. R. Asaloei, S. 1., Sianturi, M. & Elele, E.C. (2023). Stem-based scientific learning and
its impact on students’ critical and creative thinking skills: An empirical study. Jurnal Pendidikan IPA Indonesia, 12(3), 482-
492. https://doi.org/10.15294/jpii.v12i3.46882

Bakar, N. A., Alsmadi, M. S., Ali, Z., Shuaibu, A. & Solahudin, M. H. (2022). Influence of student motivation on academic
achievement among undergraduate students in Malaysia. Journal of Positive School Psychology, 6(2), 3443-3450.
file:///C:/Users/USER/Downloads/JPSP-2022-351.pdf

Bala, P. (2019). Effect of mastery learning approach (MLA) on the achievement in mathematics of students with mathematical
difficulties. IOSR Joutnal of Humanities and Social Science, 24(5), 29-35. https://doi.org/10.9790/0837-2405042935

Benti, N. & Tarckegne, W. (2022). The current state of secondary school teachers’ morale competence to teach. Cogent
Education, 9, 2154948. https://doi.org/10.1080/2331186X.2022.2154948

Bhandari, P. (2022). What is quantitative research?  Definition, wuses & methods.  https://www.
scribbr.com/methodology/quantitative-research/

INTERNATIONAL JOURNAL OF RELIGION 517



Exploring the Simultaneons Impact of Parental Support, School Environment, Teacher Morale, And Student Learning Motivation on Student
Acadenic Performance

Bost, M. (2019). Impact of teacher morale and school culture on student achievement. Education Dissertations and Projects.
https://digitalcommons.gardner-webb.edu/ cgi/viewcontent.cgirarticle=1348&context=education_etd

Coghlan, D., Brydon-Miller, M. (2014). The SAGE encyclopedia of action research (Vols. 1-2). London: SAGE Publications Ltd.
doi: 10.4135/9781446294406

Dhanapala, R. M. (2021). The effect of learning environment on academic performance from students’ perspective. Global
Scientific Joutnals, 9(3), 1527-1534. https://tb.gy/50n0vo

Dornyei, Z. (2001). Motivational strategies in the language classroom. New York, NY: Cambridge University Press.

Ehineni, J. O. (2017). Teachers’ morale and academic performance of secondary school students in South West Nigeria. Teacher
Education and Curticulum Studies, 2(5), 68-73. file:///C:/Users/USER /Downloads/10.11648.j.tecs.20170205.12.pdf

Ekinci-Vural, D. (2021). Parental involvement in early childhood classrooms: Turkish teachers’ views and practices. African
Educational Reseatch Journal, 9(1), 60-68. https://doi.org/10.30918/aetj.91.20.208

Ekiugbo, U. K. E. E. (2023). School environment: Implication for pedagogy and quality assurance in social studies classroom in
Nigetia. British Joutnal of Education, 11(10), 1-13. https://shortutl.at/uxY15

Hanushek, E. A. (2016). What matters for student achievement: Updating Coleman on the influence of families and schools.
Education Next, 16(2), 18-26. https://www.educationnext.org/what-matters-for-student-achievement/

Hanushek, E. A. (2020). Education production functions. In S. Bradley & C. Green (Eds.), The economics of education: A
comprehensive overview (pp. 161-170). Elsevier Ltd. https://doi.org/10.4337/9781785369070. 00016

Harinarayanan, S., & Pazhanivelu, G. (2018). Impact of school environment on academic achievement of secondatry school
students ~ at  Vellore  educational  district. ~ International  Journal = of  Education,  7(1),  13-19.
https://files.etic.ed.gov/ fulltext/ EJ1245232.pdf

Hattie, J. A. C. (2009). Visible learning: A synthesis of 800 + meta-analyses on achievement. Oxford: Routledge.

Heatn, S. (2019). 7 reasons to care about employee morale. https://www.tlnt.com/124997-2/

Idris, M., Ali, Z., Ghaffar, A., Zaman, A. & Hussain, S. (2014). The role of school environment on the academic achievement of
sciences  students.  Journal ~of  Applied Environmental and  Biological  Sciences, 4(8),  148-152.
file:///C:/Users/USER/Downloads/The_Role_of_School_Environment_on_the_Ac.pdf

Idris, F., Hassan, Z., Ya’acob, A., Gill, S. K., & Awal, N. A. M. (2012). The role of education in shaping youth’s national identity.
Procedia: Social and Behavioral Sciences, 59, 443-450. https:/ /doi.org/10.1016/j.sbspro.2012.09.299

Jain, P. (2017). Impact of school environment on achievement of students. International Journal of Advance Research and
Development, 2(6), 131-136. https:/ /www.ijarnd.com/manuscripts/v2i6/V216-1172.pdf

Kigongo, C. (2018). Effect of school environment on secondary school students’ academic performance in girl child Mubende
District. https://shortutl.at/iDZ1

Kisogot, C. K., Ogula, P. & Munyua, J. (2022). Effect of learning environment on public secondary school students’ academic
achievements in Marakwet East Sub-County, Kenya. International Journal of Humanities Social Sciences and Education,
9(6), 62-76. https:/ /www.arcjournals.org/ pdfs/ijhsse/v9-i6/7.pdf

Kuo, Y. K., Khan, T. L, Islam, S. U., Abdullah, F. Z., & Pradana, M. (2022). Impact of green HRM practices on environmental
performance: The mediating role of green innovation. Frontiers in Psychology, 13, 916723.

Lotz, C., Schneider, R. & Spatfeldt, J. R. (2018). Differential relevance of intelligence and motivation for grades and competence
tests in mathematics. Learning and Individual Differences, 65, 30—40. https://doi.org/10.1016/j.1indif.2018.03.005

Maningu, M. S. (2017). The effect of teachers’ morale in improving academic performance of secondary schools in Bukoba
Municipal. https://shorturl.at/abeos

Mappadang, A., Khusaini, K., Sinaga, M., & Elizabeth, E. (2022). Academic interest determines the academic performance of
undergraduate accounting students: Multinomial logit evidence. Cogent Business and Management, 9: 2101326.
https://doi.org/10.1080/23311975.2022.2101326

Mehndroo, M. & Vandana, V. (2020). Impact of motivation on academic achievement. Elementary Education Online, 19(4),
3316-3320. doi: 10.17051/ilkonline.2020.04.764716

Mgbodile, T.O. (2014). Fundamentals in educational administration and planning. Enugu: Magnet Business Enterprises.

Mukmina, M., Masrura, S. I., & Mahmud, N. (2021). The effect of family harmony and school environment on students’ learning
outcomes in  mathematics  subject. MaPan: Jurnal ~Matematika dan  Pembelajaran, 9(2), 292-303.
file:///C:/Users/USER/Downloads/25633-Article%20Text-73999-1-10-20211230.pdf

Odeh, R. C., Oguche, O. A, & Ivagher, E. D. (2015). Influence of school environment on academic achievement of student in
secondary schools in Zone ‘A’ Senatorial District of Benue State, Nigeria. International Journal of Recent Scientific Research,
6(7), 4914-4922. http:/ /www.recentscientific.com/sites/default/ files /2746.pdf

Ozet, O. & Badem, N. (2021). Student motivation and academic achievement in online EFL classes at the tertiary level. LEARN
Journal: Language Education and Acquisition Research Network, 15(1), 361-382.
https://files.etic.ed.gov/ fulltext/EJ1336155.pdf

Paul, M. (2022). Why does academic achievement matter? https://shorturl.at/IFIY4

fjor.couk 518


file:///C:/Users/Mano/AppData/Local/Temp/Temp1_paperswithpagenumbers.zip/ijor.co.uk

Werang, Agung, Jampel, Gading, Jim, Asaloei and Sianturi

Plante, 1., O’Keefe, P. A. & Théorét, M. (2013). The relation between achievement goal and expectancy-value theories in
predicting achievement-related outcomes: A test of four theoretical conceptions. Motivation and Emotion, 37, 65-78.
https://doi.org/10.1007/s11031-012-9282-9

Rafiq, S., Afzal, A. & Kamran, F. (2022). Impact of school environment on students’ academic achievements at the university
level. VEAST Transactions on Education and Social Sciences, 10(4), 19-30.
file:///C:/Users/USER/Downloads/ImpactofSchoolEnvironmentVFast.pdf

Raj, H. & Gausiya, F. (2016). School environment and academic achievement of 10th class students in Himachal Prades. Review
of Research Journal, 54), 1-8.
file:///C:/Users/USER/Downloads/SCHOOL_ENVIRONMENT_AND_ACADEMIC_ACHIEVEM-1.pdf

Randhawa, S. & Lewis (1973). Assessment and effect of some classroom environment variables. Journal of Review of Educational
Research, 43(3), 303-321. https:/ /www.jstor.org/stable/1170107

Robbi, A. A., Gusnardi, G. & Sumarno, S. (2020). Analysis of the effect of learning motivation on learning achievement. Journal
of Educational Sciences, 4(1), 106-1115.
file:///C:/Usets/USER/Downloads/Analysis_of_the_Effect_of_Leatning Motivation_on_L.pdf

Robbins, S. B, Lauver, K., Le, H., Davis, D., Langley, R. & Catlstrom, A. (2004). Do psychosocial and study skill factors predict
college outcomes? A meta-analysis. Psychological Bulletin, 130, 261-288. https://doi.otg/10.1037/0033-2909.130.2.261

Sabin, J. T. (2015). Teacher morale, student engagement, and student achievement growth in Reading: A correlational study.
Journal of Organization and Educational Leadership, 1(1), Article 5, 1-25. https://files.etic.ed.gov/ fulltext/EJ1131517.pdf

Schunk, D. H. (2005). Self-regulated learning: The educational legacy of Paul R. Pintrich. Educational Psychologist, 40(2), 85-94.
https://dol.org/10.1207/s15326985ep4002_3

Shaban, O. S., Al-Zubi, Z., Ali, N. & Alqotaish, A. (2017). The effect of low morale and motivation on employees’ productivity
and competitiveness in  Jordania industrial ~companies. International Business Research, 10(7), 1-7.
https://doi.org/10.5539/ibr.v10n7p1

Shahzad, M. T., Abdullah, F., Fatima, S., Riaz, F. & Mehmood, S. (2020). Impact of parental support on performance among
secondary school students in Islamabad. The Explorer Islamabad: Journal of Social Sciences, 1(7), 228-231.
file:///C:/Users/USER/Downloads/IMPACTS_OF_PARENTAL_SUPPORT_ON_ACADEMIC-1.pdf

Silinskas, G., & Kikas, E. (2019). Parental involvement in Math homework: Links to children’s performance and motivation.
Scandinavian Journal of Educational Research, 63(1), 17-37. https://doi.org/10.1080/00313831.2017.1324901

Slavin, R. E. (2006). Educational psychology: Theory and Practice. New York, NY: Pearson.

Sondakh, J. J., Asaloei, S. I. & Werang, B. R. (2023). Student behavioural intentions to use eLearning system in Indonesian higher
education during the COVID-19 pandemic: A structural equation model. Journal of University Teaching and Learning
Practice, 20(5), 1-24. https://doi.org/10.53761/1.20.5.07

Sothan, S. (2019). The determinant of academic performance: Evidence from a Cambodian University. Studies in Higher
Education, 44(11), 2096-2111. https://doi.org/10.1080/03075079.2018.1496408

Schneider, R., Lotz, C., and Sparfeldt, J. R. (2018). Smart, confident, and interested: Contributions of intelligence, self-concepts,
and interest to elementary school achievement. Learning and Individual Differences, 62, 23-35.
https://doi.org/10.1016/j.1indif.2018.01.003

Steinmayr, R., Weidinger, A. F. & Wigfield, A. (2018). Does students’ grit predict their school achievement above and beyond
their  personality, motivation, and engagement? Contemporary Educational —Psychology, 53, 106-122.
https://doi.org/10.1016/j.cedpsych.2018.02.004

Steinmayr, R., Weidinger, A. F., Schwinger, M. & Spinath, B. (2019). The importance of students’ motivation for their academic
achievement — Replicating and extending previous findings. Frontiers in Psychology, 10, 1-11. doi: 10.3389/fpsyg.2019.01730

Sudirman, E. K. (2023). Students’ perception of school environment and its impact on English academic achievement. Ilmu
Budaya: Jurnal Bahasa, Sastra, Seni, dan Budaya, 6(4), 1671-1688. file:///C:/Users/USER/Downloads/11534-32253-1-
PB.pdf

Tadese, M., Yeshaneh, A. & Mulu, G. B. (2022). Determinants of good academic performance among university students in
Ethiopia: A cross-sectional study. BMC Medical Education, 22:395. https://doi.org/10.1186/512909-022-03461-0

Thomas, N. S., Barr, P. B., Hottell, D. L., Adkins, A. E. & Dick, D. M. (2021). Longitudinal influence of behavioral health,
emotional health, and student involvement on college student retention. Journal of College Student Development, 62(1), 2-
18. https://muse.jhu.edu/article/ 781691

Wea, D., Werang, B. R., Asmaningrum, H. P. & Irianto, O. (2020) Teachers’ working conditions and job performance in the
elementary schools of Indonesia: A Sutvey from Southern Papua. The International Journal of Educational Organization and
Leadership, 27(1), 37-46. https://doi.org/10.18848/2329-1656/CGP/v27i01/37-46

Werang, B. R., Gede, A. A, Pio, R. J., Asaloei, S. I., & Leba, S. M. R (2023a). School principal leadership, teachers’ commitment
and morale in remote elementary schools of Indonesia. Multidisciplinary Journal of Educational Research,13(3), pp. 325—
347. http:/ /dx.doi.org/10.17583 /remie.9546

Werang, B. R., Suatjana, I M., Dewi, K. K. & Asaloei, S. I. (2023b). Indonesian language teachers’ teaching performance and
students’ learning outcomes. International Journal of Evaluation and Research in Education, 12(3), 1271-1277.
http://doi.org/10.11591 /ijere.v12i3.24949.

INTERNATIONAL JOURNAL OF RELIGION 519



Exploring the Simultaneons Impact of Parental Support, School Environment, Teacher Morale, And Student Learning Motivation on Student
Acadenic Performance

Werang, B. R., Agung, A. A. G., Jampel, I. N., Sujana, I. W. & Asaloei, S. I. (2023c). Exploring the outside-the-box leadership of
an Indonesian school principal: A  qualitative case study. Cogent Education, 10:2, 2255091. doi:
10.1080/2331186X.2023.2255091

Werang, B. R. & Leba, S.M.R. (2022). Factors affecting student engagement in online teaching and learning: A qualitative case
study. The Qualitative Report, 27(2), 555-577. https://doi.org/10.46743/2160-3715/2022.5165

Werang, B. R., Wea, D. & Wolomasi, A. K. (2022). Working conditions of Indonesian remote elementary school teachers: A
qualitative case study in Southern Papua. The Qualitative Report, 27(11), 2446-2468. https://doi.org/10.46743/2160-
3715/2022.5834

Werang, B. R., Agung, A.A.G. & Hurit, A.A. (2019). Increasing teacher attendance in Indonesia: A longitudinal study in the
remote elementary schools of Southern Papua. International Journal of Management in Education, 13(2), 133-155.
doi:10.1504/ IJMIE.2019.098188

Werang, B. R., Leba, S. M. R. & Pure, E.A.G. (2017). Factors influencing teacher absenteeism in the remote elementary schools
of Indonesia: Empirical proof from Southern Papua. International Journal of Management in Education, 11(3), 223-247. dot:
10.1504/1JMIE.2017.084923

Wigfield, A. & Cambria, J. (2010). Students’ achievement values, goal orientations, and interest: definitions, development, and
relations to achievement outcomes. Developmental Review, 30, 1-35. doi: 10.1016/j.dr.2009.12.001

Williams, C. (2007). Research methods. Journal of Business & Economics Research, 5(3), 65-71.
https://doi.org/10.19030/jber.v5i3.2532

Willis, M., & Vatner, L. (2010). Factors that affect teacher morale. Academic Leadership: The Online Journal, 8(4), Article 4.
https://scholars.fhsu.edu/alj/vol8/iss4 /24

Wula, P., Yunarti, B. S., Wolomasi, A. K., Wea, D., Wullur, M. M., Krowin, M. M., Asaloei, S. I. and Werang, B. R. (2020). Job
Satisfaction and Performance of Elementary School Teachers in Southern Papua, Indonesia. Universal Journal of Educational
Research, 8(7), pp. 2907-2913. https://doi.otg/10.13189/ujer.2020. 080718

Waullur, M. M. & Werang, B. R. (2020). Emotional exhaustion and organizational commitment: Primary school teachers’
perspective.  International ~ Journal ~of  Evaluation and  Research in  Education, 9(4), 912-919.
http://doi.org/10.11591 /ijere.v9i4.20727

Yieng, L. W. S., Katenga, J. R., & Kijjai, J. (2019). The effect of parental support on academic performance among students at
Asia-Pacific International University. Proceedings of International Scholars Conference, 7(1), 1432-1453.
file:///C:/Usets/USER/Downloads/895-Article%20Text-6472-4-10-20200124.pdf

Yogie, Y., Suryadi, S. & Soefijanto, T. A. (2021). Contribution of learning motivation and stress on academic achievement of
medical ~ faculty  students.  Journal of  Educational = Research and  Evaluation, 5(2),  250-257.
https://doi.org/10.23887 /jere.v5i2.31591

fjor.couk 520


file:///C:/Users/Mano/AppData/Local/Temp/Temp1_paperswithpagenumbers.zip/ijor.co.uk

