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Abstract

The objective of this study is to offer a comprebensive analysis of interventions aimed at improving socio-emotional capabilities in Latin
America. The main objective will be to evaluate the impact of these freatments on the acadenic performance and socio-emotional well-being of
students. Extensive research was carvied out in academic databases such as Scopus, SciE1.O, WEB OF SCIENCE. Inclusion criteria
encompassed studies that evaluated interventions targeting socioemotional capabilities in Latin American countries and presented data on
academic performance and/ or socioemotional well-being ontcomes. Of all the investigations, eleven met the specific inclusion criteria and were
thoroughly evaluated to extract relevant data. The findings suggest that treatments targeting social-emotional capabilities have a significant and
beneficial impact on both academic achievement and students' social-emotional well-being. Effective therapies cover aspects of emotional
development, interpersonal skills and stress management. To conclude, we affirm that these interventions are effective tools to improve the
holistic development of students in the region. Research should prioritize conducting longitudinal studies and investigating cultural variations to
gain a broader nnderstanding of the effects of these interventions.
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INTRODUCTION

The systematic review presented in this article aims to analyze the existing literature on socio-emotional skills,
academic performance, and socio-emotional well-being in Latin America, highlighting the importance of
methodologies related to academic performance in the educational environment. Despite the attention this
topic has received, significant gaps in knowledge remain that need to be addressed. The problem lies in the
lack of effective and consistent approaches in the academic environment, socio-emotional skills, and above
all, student well-being, which justifies the need for this review (limura, 2020; Rillo-Albert et al., 2021; Olenik-
Shemesh et al., 2024). This study seeks to conduct a detailed analysis of recent research and its findings. The
theoretical framework is based on theories of academic modeling, socio-emotional skills, and well-being,
while the philosophical and normative framework explores the ethical and educational implications of these
methodologies (Laxman, 2022; Bilz et al., 2022; Leeuwestein et al., 2024).

Teaching socio-emotional skills is essential for academic performance and student well-being. Various studies
have indicated that having socio-emotional skills not only improves academic performance but also promotes
creativity and socio-emotional well-being (Govorova et al., 2020; Abdulgadir et al., 2022). For example, the
use of technology in the study of emotions has improved academic performance and provided emotional
enhancements, underscoring the need for interdisciplinary approaches (Da Costa et al., 2020; Latorre-
Cosculluela et al., 2022). Furthermore, technology plays a crucial role in improving these skills, as evidenced
in the study where the impact of software development methodologies and learning on emotion management
was analyzed (Pozas et al., 2021). The historical framework of teaching socio-emotional skills in education
shows how these methodologies have evolved from traditional approaches to integrating advanced
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technologies, reflecting changes in educational practices and social expectations about training (Simons et al.,
2023; Pozas et al., 2023).

LITERATURE REVIEW

The review also highlights the importance of collaborative learning and metacognitive skills in the
development of social-emotional skills. Recent studies have shown that collaborative techniques can
significantly improve these skills by encouraging the exchange of ideas and strategies (Watts & Pattnaik, 2023;
Francisco et al., 2023). Furthermore, the explicit teaching of metacognitive skills can improve academic
performance, indicating that students who are aware of their thinking processes tend to be more effective in
managing their learning (Léniz-Maturana et al., 2022; Fukkink et al., 2024). Normatively, educational policies
must integrate these approaches to ensure that students develop comprehensive competencies that allow
them to face academic and professional challenges effectively (Summers-Gabr et al, 2024; Arenas &
Gortazar, 2024).

Therefore, the literature review is justified in revealing a broad and diverse panorama of research on socio-
emotional skills, academic performance, and socio-emotional well-being. Studies address a variety of
approaches, from the use of advanced technologies to the importance of metacognitive skills and cultural
influence (Kachingwe et al., 2021; Salmela-Aro et al., 2021). However, despite these advances, several areas
remain that require further research, including the integration of interdisciplinary approaches and the
exploration of new emerging technologies (Caires et al., 2023). Philosophically, the ability to develop social-
emotional skills reflects not only a technical competence but also an integral aspect of human and academic
development that is essential for progress and innovation in multiple fields of knowledge (Franck et al., 2022;
Wang et al., 2024).

This systematic review aims to provide a solid foundation for future research, highlighting both current
achievements and deficiencies in the teaching and learning of social-emotional skills. Through a detailed
analysis of recent studies, a clear view is provided that can guide educators, researchers, and policymakers in
improving educational practices and promoting a more effective and equitable approach to the development
of social-emotional skills in the educational environment (Todesco et al., 2023; Egan et al., 2021; Lucas-
Molina et al., 2020; Lodder et al., 2021; Guariglia et al., 2023; Cristévao et al., 2020; Marcos Sanchez et al.,
2023).

METHODOLOGY

This study follows a systematic review with a quantitative approach evaluating socio-emotional skills,
academic performance, and socio-emotional well-being. A non-experimental, descriptive design was adopted.
The methodology was guided by the PRISMA statement (Page et al., 2021) for the selection and analysis of
studies. An exhaustive search was carried out in academic databases such as Scopus, SciELO, and Web of
Science, using keywords in Spanish, English, and Portuguese.

ii. Sample

The population and sample included studies that evaluated interventions in socioemotional skills in Latin
American students, ranging from initial to university education. Of the studies found, 11 were selected using
the established inclusion and exclusion criteria. Validity and reliability were ensured through rigorous
application of PRISMA criteria and peer review of included studies. Which is a widely accepted guide for the
publication of systematic reviews in the natural sciences. However, it is worth noting that this methodology is
also being adopted in social science research for conducting comprehensive reviews of the scientific literature.
(Page et al., 2021).

Regarding the criteria used for the selection of articles, the following were considered: (a) Educational subject,
(b) Year of publication between 2019 and 2024, (c) written in Spanish, English and Portuguese, (d) type of
publication (articles located in Latin America based on scientific and open access data), (¢) developed in the
initial to university educational context and (f) with quantitative, qualitative or mixed methodological
approaches. The exclusion criteria were: (a) Categories not related to the educational subject, (b) Articles
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published outside the range of years 2019 to 2024, (c) studies in languages other than Spanish, English or
Portuguese, (d) restricted access or outside Latin America, (e) articles developed in contexts of special
educational needs, (f) Studies without a methodological approach such as essays, books, letters and

conferences.

For data analysis, Atlas.ti 24 was used, grouping and analyzing the different variables related to socio-
emotional skills. The systematic review identified 1730 relevant articles, of which 11 were selected for detailed
analysis (Page et al., 2021). Findings suggest that the implementation of educational programs that integrate
social-emotional skills can significantly improve students' academic performance and social-emotional well-
being (Lou et al., 2023). The search was carried out in the month of July 2024, and for this the following
equations were used based on the Spanish and English languages.

Equation 1:

Educacién socioemocional Y (Rendimiento académico O Bienestar socioemocional)

Equation 2:

Socio-emotional education AND (Academic achievement OR Socio-emotional well-being)

Table 1: Number of articles included and excluded from the identified population

Excluded articles

Database Included articles
Scopus 8
Scielo 3
Web of Science 0
Total 1

Total
First review Second review
213 1271 1492
102 33 138
100 0 100
415 299 1730

Note: Own elaboration.
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Figure 1: Diagram, study eligibility procedure (PRISMA).

Ethical aspects

Ethical aspects were duly respected, stating that the included studies complied with ethical research
regulations, and the data were analyzed confidentially and incognito (Ali, 2023).

RESULT AND FINDINGS

2019 2020 2021 2022 2023 2024

0
0

Figure 2: Number of articles included per year

The graph indicates that there was variability in the number of annual publications, with a notable increase in
2022 and a total absence of publications in 2020 and 2021.
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Figure 3: Number of publications filtered by year and country.

The graph indicates that Mexico is the country with the highest number of publications (4 articles) in the
period analyzed, followed by Chile with 3 articles. Colombia, Ecuador and Peru have fewer publications in
comparison.
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Table 2: Scientific articles included

Author Qualification Sample Methodology Results
Rivera GEA et al. 'Socio - emotional 2500  people including Exploratory-descriptive and The importance of adequate
(2022) development from teachers,  students  and the methodology was based management of socio-emotional
complexity in adolescent parents. on the collecdon of skills in family and educational
students from the Calderén information from development has been
Sector in the City of Quito- interviews with teachers, demonstrated, especially in
Ecuador' students and parents. vulnerable sectors of Ecuador,
highlighting their inclusion in the
curriculum.
Arntz Vera J. et al. 'Emotional intelligence and 131 nutrition and food Cross-sectional study, No significant differences were
(2019) academic performance in students, Chile. TMMS-24 test. found between the levels of
university nutrition attention,  understanding,  EI
students' regulation and grade average
(p>0.5), nor association with
curricular advancement.
Highlighting  the relevance of
containing socio-emotional
competencies in the
comprehensive training of health
professionals.
Bautista-Quispe JA 'Socio-emotional 30 basic education teachers, Quantitative non- The teachers presented high levels
et al. (2024) competence and resilience Peru. experimental and  of socioemotional competence and
in Peruvian basic education transversal. resilience. significant correlation
teachers: A case study’' between both variables (1=0.748;
p<0.001), as well as between
resilience and the dimensions of
self-awareness, self-regulation,
autonomy, empathy and
collaboration.
Cerda et al. (2023) '‘Complex interaction of 1498 secondary education descriptive quantitative The study found that internal
attributional  style, self- students, Chile. approach, attributional  styles and  self-
regulation and  resilience comparative correlational. regulation are positively associated

with respect to mathematics
petformance’'

with mathematics performance,
while external attributional styles
have a negative impact. Resilience
showed a complex relationship.

Espinoza, V. et al.
(2022)

'Implementation of a
progtam to promote the
development  of  social-
emotional skills at school'

153 children between 8 and
12 years old,
The experimental — group

consisted of 109 children
from three schools and the
control group consisted of 44
children from a school with

Quasi-experimental

The program significantly
improved  social-emotional  skills
and reduced emotional and

behavioral problems in students.
Age and sex influenced some
indicators.  The  active and
sequenced approach was effective

similar sociodemographic in  promoting  social-emotional
characteristics. Argentina. development in the school context.
Cuervo RH et al. "The socio-emotional sample of 405 students, Quantitative, quasi- The study found significant
(2022) competencies  of  high Mexico. experimental analysis. differences in  empathy and
school ~ and  university autonomy between groups, and in
students of the National regulation and prosociality
Polytechnic Institute between genders. It concludes that
(Mexico)' strengthening socio-affective skills
from school is essential to
counteract adverse family
conditions and promote
comprehensive development.
Pozas M. et al. 'Exploring Mexican high 673 Lower secondary Quantitative, descriptive. The results indicate that the PIQ in
(2023) school students'  students, Mexico. Spanish is a reliable and valid tool

petceptions of inclusion'

to evaluate the emotional well-
being,  social and
academic self-concept of Mexican

inclusion

schoolchildren.  Differences in
gender and SEN status are
highlighted, as well as the
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importance of considering learners'
insights to improve inclusive
educational practices.

Soto-Romero O. et

al. (2023)

'Incidence of socio-
emotional factors on
academic performance of

494 high school students in
Soacha, Cundinamarca,
Colombia.

Principal component
analysis, hierarchical
clustering and association

They revealed heterogeneity in the
improvement of socio-emotional
skills in three groups of students

high school students' rules were applied. with different levels of
performance and specific needs to
improve  their  comprehensive
training,
Suirez Cretton, X. 'Socio-emotional 718 students from 5th to 8th Quantitative, descriptive. The results revealed that the

ctal. (2022)

competencies and resilience
of students from vulnerable
schools and their
relationship with academic
petformance’

grade, Chile.

students showed a good level of
development in  socio-emotional
competencies and resilience, with a

significant  positive  correlation
between these variables and
academic performance in

Language and Mathematics.

Sanchez Ledn, AF
(2022)

'Self-concept and academic
performance of university
students'

183 university students from
18 to 26 years old, Ecuador.

Quantitative, non-
experimental, descriptive -
cross-sectional

correlational.

A not so high positive correlation
was indicated between self-concept
and  academic  performance.
Students with better self-concept
tended to have higher grades,
suggesting that a positive self-
concept  influences  academic
success.

Pozas M., Trujillo
CJG, Letzel-Alt V.
(2023)

'Perceptions of inclusion of
school students in Mexico'

101 Mexican students from
third to ninth grade, Mexico.

Exploratory, qualitative data
analysis.

Students generally feel included in
the school. However, students in
private  schools  report lower
emotional well-being compared to
those in public schools.
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Figure 4: Categorization of the variables found in terms of socio-emotional skills, academic performance and socio-emotional well-

being.

Figure 4 describes how socioemotional skills, academic performance, and socioemotional well-being are
related through their keywords. Using qualitative analysis with Atlas.ti 24, various variables from research

carried out between 2019 and 2024 are grouped and analyzed.

The ideas extracted from the systematic review were categorized according to various variables found in each
of the investigations, which are related to “Socio-emotional skills”, “Academic performance” and “Socio-
emotional well-being” in a wide spectrum of participants involved in the academic training. Atlas.ti 24 was
used to carry out a qualitative analysis, grouping the different variables analyzed in the research consulted for
the period 2019-2024 and identifying the relationships between them and our study variables. In addition, the
main variables related to the categories are: Risk factors and Multivariate analysis. Furthermore, there is a
deficit in the number of publications on research related to “Socio-emotional Skills” compared to those on
“Academic Performance”, which reflects a greater need for research in this area.

INTERNATIONAL JOURNAL OF RELIGION 7067




Systematic Review to Improve Management Skills in Pedagogical 1 eadership
CONCLUSION

The findings of this systematic review suggest that effective interventions in social-emotional skills include
components of emotional development and interpersonal skills. These interventions, when applied in a
comprehensive educational context, tend to have more significant positive effects compared to those that
focus solely on academic aspects. The recommendations obtained confirm the relevance of integrating socio-
emotional competencies in academic training (Suarez & Castro, 2023). It is essential to prioritize the academic
development of students through the implementation of active learning programs and the use of
dissemination instruments that involve all participants in the educational process, including students, teachers,
and parents (Bautista Quispe et al., 2024; Andrade Rivera et al., 2022).

Furthermore, the results published by Arntz and Trunce (2019) provide valuable, although controversial, data,
offering guides for improvement in comprehensive professional training. According to Huerta Cuervo et al.
(2022), it is crucial to pay attention to pre-existing conditions in families, where poverty and violence can
negatively affect the socio-emotional environment necessary for the proper development of students.
Additionally, this review highlights the need to address certain gaps, such as social inclusion. Pozas Marcela et
al. (2023) found that men perceive higher levels of inclusion compared to women. Rodriguez and Guzman
(2019) noted that students with similar abilities may be vulnerable to poor academic performance or dropping
out of school, underscoring the importance of specific interventions to support these groups.

It is important to highlight that Mexico has stood out in Latin America in terms of the number of articles
published on socio-emotional skills and academic performance between 2019 and 2024. It is recommended to
prioritize programs that integrate these skills into the educational curriculum and consider socioeconomic and
family conditions to maximize the positive impact of such interventions. In conclusion, socio-emotional skills
are fundamental for the academic and personal development of students, and their promotion should be a
central component of educational policies in Latin America to ensure the comprehensive and sustainable
development of students.
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