International Journal of Religion

2023

Volume: 4| Number 2 | pp. 594 — 602

ISSN: 2633-352X (Print) | ISSN: 2633-3538 (Online)

jor.co.uk
DOI: https://doi.org/10.61707 /x3cctb77

Basic Education in Ecuador and Primary Education in Peru: Principles of
Educational Thinking

Mgs. Rosa Ildaura Troya Vasquez', Yuri Karyme Cabezas Troya’, Karina Fernanda Bueno
Sucuzhafiay’

Abstract

The article presents a comparative study between General Basic Education in Ecuador and Primary Education in Pern, focusing on how the
principles of educational thinking are reflected in their structures and organizations. Both systems share an integral conception of the student,
promoting their cognitive, emotional and social development, and fostering values such as justice and solidarity. Educational inclusion is a
Sfundamental principle in botl contexts, guaranteeing equitable access to education and attending to the cultural and linguistic diversity of students.
In addition, secularism is highlighted as a key element that allows for a neutral approach to education. The study also highlights the importance
of developing life skills, which transcend the mere acquisition of academic knowledge. Despite the similarities, differences in curricular organization
and dnration of educational levels are identified, suggesting the need for continuons improvement of educational quality in both countries. The
implementation of good practices and mutual learning between the Systems is recommended to strengthen edncation. In conclusion, the analysis
reveals that, although there are differences, both General Basic Education in Ecuador and Primary Education in Pern share fundamental
principles that seek the comprebensive development of students and the promotion of inclusive and quality education.
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INTRODUCTION

General Basic Education in Ecuador and Primary Education in Peru are two educational systems that, although
they share some fundamental principles, also present significant differences in their structure, organization and
pedagogical approach. This comparative study seeks to analyze both systems from the perspective of the
principles of educational thinking in order to identify similarities, differences and possible areas for
improvement.

In Ecuadort, according to the Ministry of Education of Ecuador (MinEduc, 2016), EGB covers from the first
to the tenth grade, being divided into four sub-levels: Preparatory (1st year of EGB), Elementary Basic (2nd to
4th year of General Basic Education), Middle Basic (5th to 7th year of General Basic Education) and Higher
Basic (8th to 10th year of General Basic Education). The curriculum is organized by areas of knowledge,
including subjects such as Language and Literature, Mathematics, Natural Sciences, Social Sciences, Foreign
Language, Physical Education and Cultural and Artistic Education (MinEduc, 2016).

On the other hand, in Peru, Primary Education covers six grades, from 1st to 6th. It is divided into two cycles:
Cycle I (1st and 2nd grades) and Cycle 1I (3rd to 6th grades), according to the Peruvian Ministry of Education
MINEDU, 2020). In addition, the curriculum is structured in curricular areas, such as Communication,
Mathematics, Social Personal, Science and Technology, and Physical Education.

Both education systems share principles such as free education, compulsory education and the search to
develop skills and competencies in students. However, there are differences in aspects such as duration,
curricular organization and pedagogical approaches.

This comparative study focuses on analyzing how the principles of educational thinking are reflected in the
structure and organization of General Basic Education in Ecuador and Primary Education in Peru. Aspects
such as integral student development, inclusion, interculturality and educational quality, among others, will be
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examined. In addition, good practices and areas of opportunity in both systems will be identified, with the
objective of generating recommendations to improve the quality of primary education in the region.

However, it is first necessary to understand what is meant by educational thinking. According to Gémez (2010),
educational thinking is defined as the set of ideas and reflections on various aspects of education, such as the
conception of the school, teaching practice, teaching-learning processes and student training. While, Jiménez
(2017), points out that pedagogical thinking refers to the set of concepts and reflections that revolve around
education, in which diverse representations of a group of educators are manifested about what the school
implies, the teaching and learning processes, the role of the teacher, the vision of the child as an educational
agent, as well as the political impact that pedagogy has had in our country. These ideas are framed in a given
historical, social and cultural context, and evolve over time.

For their part, Fraga et al. (2019), indicate that the fundamental principles of educational thinking include several
key aspects:

The conception of the world and of life, since, the wotldviews that undetlie the educational ideal.

The conception of education, because, the objectives of education, its nature, and the rights related to the
freedom to educate.

The conception of the human being, where the vision of the type of person to be educated, as well as the
role of the family and the educator, prevails.

The educational contents and strategies, that is to say, those subjects and teaching methods used.

Values and education, in other words, the relationship between ethics, religiosity and secularism in the
educational field.

Cultural educational integration based on the fusion of different cultural contexts in education.

These principles guide pedagogical practice and seck to form critical, reflective citizens committed to social
transformation. Therefore, they are considered in this study as the dimensions that allow us to analyze how the
principles of educational thinking are reflected in the structure and organization of General Basic Education in
Ecuador and Primary Education in Peru.

On the other hand, the Information System on Educational Trends in Latin America (SITEAL) of the United
Nations Educational, Scientific and Cultural Organization (UNESCO, 2019) in Ecuador indicates that the
education system is made up of the initial, basic and high school levels; the higher education system and the
intercultural bilingual education system. All these levels of education are free in Ecuador, however, only up to
the high school level education is compulsory according to the provisions of Article 6(g) of the Organic Law
of Intercultural Education.

Meanwhile, in Peru, the levels of education include Initial, Primary and Secondary Education according to
Article 36 of the General Law of Education (2003). In addition, Article 4 of this same Law establishes that
Education “[...] is free at all levels and modalities, in accordance with the provisions of the Political Constitution
and the present law [...]”. On the other hand, the level equivalent to General Basic Education in Ecuador is
Primary Education. Therefore, this study will focus on the level of General Basic Education in Ecuador and
Primary Education in Peru, in order to analyze the principles that govern the level of education in which
students have an average age between 6 and 14 years old, according to the Economic Commission for Latin
Ametrica and the Caribbean (ECLAC, 2022).

Now, it is important to carry out a comparative study from the principles of educational thinking on the General
Basic Education level in Ecuador and the Primary Education level in Peru for a number of reasons. For
example, these educational levels provide students with the basic reading, writing and arithmetic skills needed
to succeed in everyday life and to advance in their education (ECLAC, 2020). It therefore establishes a solid
foundation on which students can build more advanced knowledge in later stages of their education.

In addition to basic academic skills, according to the United Nations Children's Fund (UNICEF, 2020), the
General Basic Education level in Ecuador and the Primary Education level in Peru also focus on the
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comprehensive development of students, addressing aspects such as education in values, social skills, digital
competencies and environmental awareness. Because of this, it is important to conduct this study, since the
levels of education studied contribute to form responsible and ethical citizens who can contribute positively to
society.

Similarly, both the General Basic Education level in Ecuador and the Primary Education level in Peru play a
very relevant role in promoting educational inclusion and equity by providing access to quality education for all
children, regardless of their socioeconomic background, gender, ethnicity or geographic location (Arcos et al.,
2023 and Marchesi et al., 2021). Since, Ecuadot's General Basic Education level and Peru's Primary Education
level help reduce educational disparities and provide equal opportunities for all students.

On the other hand, these educational levels contribute to the social and economic development of each country.
Because a well-educated workforce is fundamental for the economic and social development of a country.
Thus, both General Basic Education in Ecuador and Primary Education in Peru prepare students for future
roles in the labor market, fostering skills such as critical thinking, problem solving and creativity, which are
essential in the modern world (ECLAC, 2020).

Likewise, these levels of education contribute to the promotion of well-being. By virtue of the fact that, these
educational levels also play an important role in promoting individual and community well-being by providing
students with the skills and knowledge necessary to make healthy decisions and lead fulfilling lives (ECLAC,
2020). Therefore, it is important to understand the principles of educational thinking on which the educational
levels that are the focus of this comparative study are based in order to know how they contribute directly to
the education of children and adolescents in Ecuador and Peru.

According to the Curriculum of the Ministry of Education of Ecuador (MinEduc, 2016), General Basic
Education is based on a series of principles and theoretical approaches that guide its development and
educational practice. For example, General Basic Education in Ecuador is based on a humanistic approach that
emphasizes the integral development of the person. This approach recognizes the dignity and rights of students,
promoting their cognitive, emotional, social and physical development (Sesento, 2021). In this way, a
comprehensive education that places the student at the center is achieved.

On the other hand, Ecuadorian General Basic Education is also based on the theory of constructivism, which
postulates that students actively construct their own knowledge through interaction with the environment and
reflection on their experiences (Tigse, 2019). In this sense, meaningful learning and knowledge construction by
students is encouraged. However, further progress has been sought in this sense, for this reason, in addition to
individual constructivism, General Basic Education in Ecuador adopts a socioconstructivist approach that
recognizes the importance of the social and cultural context in the learning process (Castellaro and Peralta,
2021). Therefore, collaborative work, intercultural dialogue and the valuing of diversity are promoted as
enriching elements of the educational process.

It should be noted that Ecuadorian General Basic Education is framed within an intercultural perspective that
recognizes and values the ethnic, linguistic and cultural diversity of the country (Espinoza and Ley, 2020).
Therefore, the Ecuadorian education system seeks to promote respect for different identities and worldviews,
as well as intercultural dialogue as a means to build a more inclusive and equitable society.

On the other hand, as a result of the Covid-19 pandemic that struck the entire world, General Basic Education
is also oriented towards a competency-based approach, which emphasizes the importance of developing skills,
knowledge, attitudes and values necessary to face the challenges of the 21st century (Ramirez, 2020). Therefore,
at this level of education in Ecuador, it is proposed that students acquire competencies for life, work and active
citizen participation.

Finally, it should be noted that General Basic Education in Ecuador is inspired by critical theory, which seeks
to promote critical reflection and transformative action in society (Tamayo et al., 2015). By such virtue, critical
thinking, social awareness and participation in the construction of a more just and democratic society are
encouraged. Therefore, the formation of Ecuadorian educational thinking is transversalized by all these factors.
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For its part, Primary Education in Peru is a fundamental component of the national education system, which
establishes the basis for the comprehensive development of students and their preparation for higher
educational levels (Blancas, 2018). This study seeks to achieve an in-depth understanding of the principles and
approaches that underpin primary education in the Peruvian context, based on relevant research and theories.

In this sense, it can be indicated that primary education in Peru is based on an inclusive educational approach
that recognizes the diversity of students and seeks to ensure equitable access to education for all children in the
country. As pointed out by Acho et al. (2021), educational inclusion in Peru seeks to promote equal
opportunities in the educational sphere, taking into account the cultural and linguistic diversity and educational
needs of students.

Similarly, a key aspect of primary education in Peru is the development of life skills, which goes beyond the
acquisition of academic knowledge. According to the Peruvian Ministry of Education (MINEDU, 2020),
primaty education aims to develop fundamental competencies that enable students to function autonomously,
reflectively, critically, creatively and ethically in society.

In addition, primary education in Peru is based on an approach centered on the rights of children and
adolescents, as established by the Convention on the Rights of the Child. According to Acho et al. (2021),
primary education in Peru is conceived as a fundamental right of all children, guaranteeing their access to quality,
inclusive and equitable education.

As in Ecuador, Peru's cultural and linguistic diversity is recognized and valued in the educational sphere,
especially in primary education. As ECLAC (2018) indicates, primary education in Peru promotes respect and
appreciation of the diverse cultures and languages present in the country, fostering interculturalism and
multilingualism as part of the school curriculum. Nevertheless, more work is needed in this direction in Latin
American and Caribbean countties.

It should also be noted that the participation of the educational community, including teachers, parents and
local authorities, is fundamental in Peruvian primary education. According to Mendoza and Cardenas (2022),
the active participation of the educational community in school management contributes to strengthening the
quality of primary education in Peru, promoting the commitment and co-responsibility of all actors involved in
the educational process. Therefore, the Peruvian educational system seeks to promote the active participation
of the community and the family in the education of the country's children and adolescents.

This brief literature review provides a comprehensive overview of the principles and approaches that underpin
Ecuadot's General Basic Education and Peru's Primary Education, highlighting the commitment of both
countries to inclusion, competency development, children's rights, cultural and linguistic diversity, and the
participation of the educational community, among others.

METHODOLOGY

The present comparative study was conducted using a qualitative research approach, due to the fact that,
according to Sanchez (2019), qualitative studies are characterized by their comprehensive approach, which seeks
to understand the object of study in depth, including its fundamental aspects and its essential elements. This
allows a deeper understanding of the meanings, the contexts in which they develop and the processes involved.
Thetefore, this approach allowed a deep understanding of the similarities and differences between Ecuadot's
General Basic Education and Peru's Primary Education based on their principles.

On the other hand, a research design using the comparative method was applied. According to Piovanil and
Krawczykll (2017), the comparative method focuses on finding similarities and differences between objects of
study, given that this comparison is based on homogeneity, where similarity of category is fundamental, that
which shares the same nature or category is compared. Whereas, discrepancies are identified as what
distinguishes an object within its category, which is not equivalent to pointing out internal variations within the
same category. Therefore, a systematic and meticulous approach is required that includes defining in advance
the properties and attributes that can be compared.
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Thus, in this study, the comparative method was used to establish similarities and differences between
Ecuadot's General Basic Education and Peru's PE. Therefore, the documentary analysis technique was used to
analyze documents such as the national curricula of Ecuador and Peru, educational evaluation reports and
research on General Basic Education and PE. Since according to Casasempere-Satorres and Vercher-Ferrandiz
(2020), this technique contributes by supporting the advancement of the research objective by defining the
boundaries of the research, fosters the creation of a conceptual framework by enabling the connection of
concept-based indicators, and facilitates the progression of the study discussion or theoretical exchange.
Therefore, a documentary analysis guide was designed that considered as questions:

What is the conception of the world and of life in the context of General Basic Education and Primary
Education?

What is the conception of education in the context of General Basic Education and Primary Education?
How is man conceived in the context of General Basic Education Nand Primary Education?

What educational content and strategies are applied in teaching and learning in the context of General Basic
Education and Primary Education?

What values are established for education in General Basic Education and Primary Education?
How is the principle of secularism manifested in General Basic Education and Primary Education?

How is the principle of cultural educational integration developed in General Basic Education and Primary
Education?

RESULTS AND DISCUSSION

In addition to the guide applied, the following results were obtained for each question posed:

What is the conception of the wotld and life in the context of General Basic Education and
Primary Education?

In Ecuador, General Basic Education is based on a holistic vision of the world and life, promoting the integral
development of the student in the cognitive, emotional, social and physical spheres. It emphasizes the formation
of citizens aware of their role in society and committed to values such as justice, innovation and solidarity
(Ministry of Education of Ecuador, 2016). Similarly, Primary Education in Peru seeks to form students with a
broad vision of the world, able to function in different contexts and contribute to the sustainable development
of their community (Ministry of Education of Peru, 2021).

What is the conception of education in the context of General Basic Education and Primary
Education?

In both Ecuador and Primary Educationru, education is conceived as a fundamental right and a public good,
guaranteed by the State. General Basic Education in Ecuador aims to consolidate, expand and deePrimary
Educationn the skills and comPrimary Educationtencies acquired in the previous stage, also introducing basic
disciplines (Ministry of Education of Ecuador, 2016). For its part, Primary Education in Primary Educationru
seeks to develop fundamental skills and knowledge in students, laying the foundations for their comprehensive
education (Ministry of Education of Primary Educationru, 2021).

How is man conceived in the context of General Basic Education and Primary Education?

General Basic Education in Ecuador views the student as a unique being, with potential and sPrimary
Educationcific needs, who must be attended to in an individualized manner. It promotes resPrimary
Educationct for diversity and the inclusion of students with different abilities and cultural contexts (Ministry of
Education of Ecuador, n.d.). Similarly, Primary Education in Primary Educationru seeks to educate students
with their own identity, capable of developing in a multicultural and globalized world, valuing their cultural
heritage and resPrimary Educationcting diversity (Ministry of Education of Primary Educationru, 2021).
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What educational content and strategies are applied in teaching and learning in the context
of General Basic Education and Primary Education?

In Ecuador, the General Basic Education curriculum is organized by knowledge areas, including subjects such
as Language and Literature, Mathematics, Natural Sciences, Social Sciences, Foreign Language, Physical
Education, and Cultural and Artistic Education (Ministry of Education of Ecuador, 2016). In Peru, the Primary
Education curticulum is structured in curricular areas such as Communication, Mathematics, Social Personal,
Science and Technology, and Physical Education (Ministry of Education of Peru, 2021). Both systems promote
the use of innovative pedagogical strategies and the development of life skills.

What values are established for education in General Basic Education and Primary
Education?

In both Ecuador and Peru, education is conceived as a means for the formation of values. In Ecuador, General
Basic Education seeks to develop values such as justice, innovation and solidarity, fostering the formation of
ethical citizens committed to the common good (Ministry of Education of Ecuador, 2016). In Peru, Primary
Education also emphasizes training in values such as respect, responsibility and solidarity, seeking to form
students with a solid ethical foundation (Ministry of Education of Peru, 2021).

How the principle of secularism is manifested in General Basic Education and Primary
Education?

Ecuador and Peru share the principle of secularism in education, guaranteeing freedom of worship and non-
discrimination on religious grounds. Both countries promote cultural educational integration, respecting and
valuing the linguistic and ethnic diversity of their populations.

How the principle of cultural educational integration is developed in General Basic Education
and Primary Education?

In Ecuador, Intercultural Bilingual Education seeks to serve indigenous communities, while in Peru, educational

programs adapted to the needs of different regions and cultural groups are developed (Ministry of Education
of Ecuador, 2016; Ministry of Education of Peru, 2021).

At this point, it is important to present the characteristics of the main pedagogical approaches applied in each
country:

Tabla 1 Pedagogical approaches to Basic General Education and Primary Education.

Pedagogical approach Characteristics General Basic Education Primary Education
Constructivism Knowledge is constructed through  Knowledge construction is  Active participation  of
experience and interaction with the promoted through experience and  students in the learning
environment. interaction with the environment. process is encouraged.
Sociocognitivism Learning occurs through social —The importance of social interaction ~ The role of the teacher as a
interaction. in learning is emphasized. mediator of learning is
recognized.

Emphasis is placed on the
development of life skills.

Competency-based approach Students are expected to develop

competencies to function in society.

Students are expected to develop
competencies to function in society.

Note: Troya, Cabezas and Bueno (2024)
DISCUSSION

The comparative analysis of General Basic Education in Ecuador and Primary Education in Peru reveals that
both systems share fundamental principles of educational thought, such as the conception of the student as an
integral being, values formation, secularism and cultural educational integration. However, there are also
differences in aspects such as curricular organization and the duration of the educational levels. These findings
suggest the need to continue strengthening the quality of education in both countries, through the
implementation of educational policies that are adapted to the needs and realities of each context, always in line
with the principles of educational thinking.
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Likewise, based on the results of the documentary analysis carried out, it was determined that General Basic
Education and Primary Education share similar objectives, such as the integral formation of students and the
development of their capacities, which is consistent with the study carried out by UNICEF (2020) cited in the
introduction of this article. In addition, both educational systems use pedagogical approaches centered on the
student and on the construction of knowledge, which coincides with what is stated by MinEduc (2016) in its
Ecuadorian curriculum and with Blancas (2018) regarding Peru.

On the other hand, it is concluded that, or there is not a single ideal pedagogical approach, therefore, in General
Basic Education and Primary Education various pedagogical approaches are used, the most common being
constructivism, socio-cognitive and competency-based approaches (ECLAC, 2018). Because, the choice of
pedagogical approach depends on various factors such as context, learning objectives and student
characteristics. Hence, it is extremely important, teachers master different pedagogical approaches to be able to
adapt them to the needs of their students.

The following similarities were also found between the two educational levels:

Both are compulsory stages in the formation of children.

They seck to provide a comprehensive education that will allow them to develop in society.
They share some principles such as values formation, attention to diversity and inclusion.
However, the following differences were identified:

General Basic Education in Ecuador covers grades 1 to 10 of General Basic Education, while Primary
Education in Peru covers grades 1 to 6.

General Basic Education has a more constructivist approach, while Primary Education has a more socio-
cognitive approach. This is due to the fact that General Basic Education covers a wider range of ages and
school grades.

It should be noted that authors such as Coll and Solé (2009) agree on the importance of educating critical and
reflective citizens. However, educational objectives must be clear and concrete strategies must be proposed to
achieve them.

On the other hand, the constructivist approach of General Basic Education is similar to the socio-cognitive
approach of Primary Education, since both emphasize the active participation of the student in learning. As
can be concluded by reviewing authors such as Bruner (1966) and Vigotsky (1978) who have made important
contributions to these approaches.

Regarding the curricular contents of General Basic Education and Primary Education, we conclude that they
are similar in areas such as Language and Mathematics. However, Primary Education includes areas such as
Religion (optional) that are not present in General Basic Education. In addition, the continuous and formative
evaluation of General Basic Education is similar to the permanent evaluation of Primary Education, which
coincides with authors such as Scriven (1967) and Tyler (1949) who have developed different evaluation models
that can be used at both educational levels.

In turn, the role of the teacher as a guide and facilitator of learning in General Basic Education is similar to the
role of the teacher as a mediator of learning in Primary Education, which is in agreement with what has been
stated by authors such as Perrenoud (2004) and Schén (1983) who have written about the competencies that
teachers should have in order to perform these roles.

It is important to emphasize that both educational systems have their own strengths and weaknesses, and that
the important thing is to continue working to improve the quality of education in both countries.

CONCLUSIONS

Among the conclusions derived from the analysis of the principles of educational thinking in Ecuadot's General
Basic Education and Peru's Primary Education, we can mention that both Ecuadot's General Basic Education
and Peru's Primary Education shate an integral conception of the student, promoting his or hetr cognitive,
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emotional, social and physical development. Both educational systems seek to form citizens committed to
values such as justice, innovation and solidarity, which reflects a humanistic approach to education.

In addition, both systems recognize the importance of educational inclusion. General Basic Education in
Ecuador and Primary Education in Peru are designed to address the cultural and linguistic diversity of their
students, guaranteeing equitable access to education. This translates into policies that seek to promote equal
opportunities in education.

On the other hand, the principle of secularism is manifested in both systems, ensuring that education is
imparted without religious influences, which allows for a more neutral approach focused on the integral
development of the student. This is fundamental to foster an inclusive educational environment that is
respectful of the diversity of beliefs.

Similarly, education in both contexts focuses not only on the acquisition of academic knowledge, but also
emphasizes the development of life skills. This includes critical skills that prepare students to face the challenges
of the contemporary world and contribute to the sustainable development of their communities.

On the other hand, it is understood that despite the similarities, differences are identified in the curricular
organization and the duration of the educational levels. This suggests that both countries should continue to
strengthen the quality of their education through policies adapted to their specific realities and needs, always
aligned with the principles of educational thinking.

All this leads to the conclusion that both education systems should implement good practices and learn from
each other's experiences to improve the quality of education. This includes continuous teacher training,
updating curricula and promoting a school environment that encourages the active participation of students in
their learning process.

In general terms, the study reveals that, although there are differences in the structure and organization of
General Basic Education in Ecuador and Primary Education in Peru, both systems share the fundamental
principles of educational thinking that seek the integral development of students and the promotion of inclusive
and quality education.

RECOGNITION

The authors are grateful for the support provided to the project “Estudio del Pensamiento Educativo
Ecuatoriano en el Curriculo de la UNAE: Propuesta Curricular para la Carrera Educaciéon Bésica”, CORI-
UNAE-2022-223, financed by the Universidad Nacional de Educacién, UNAE.

REFERENCES
Acho, S., Diaz, M., Criollo, V. and Garcia, O. (2021). The reality of inclusive education in Peru and the challenges from virtuality.
EduSol, 21(77), 153-168. http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S1729-

80912021000400153&Ing=es&tlng=es

Arcos, N., Garrido, C. and Balladates, J. (2023). Educational Inclusion in Ecuador: a look from Educational Policies. Ciencia
Latina Revista Cientifica Multidisciplinar, 7(3), 6607-6623. https://doi.org/10.37811/cl_rcm.v7i3.6656

Blancas, E. (2018). Education and social development. Horizon of Science, 8(14), pp. 113-121.
https:/ /www.redalyc.org/journal /5709 /570960866008 /html/

Bruner, J. S. (1966). Towatd a theory of instruction. Cambridge, MA: Harvard University Press.

Casasempere-Satorres, A. and Vercher-Ferrandiz, M. (2020). Bibliographic documentary analysis. Getting the most out of
literature  review  in  qualitative  research. New  trends in  qualitative  research, 4,  247-257.
https://doi.org/10.36367/ntqr.4.2020.247-257

Castellaro, M. and Peralta, N. (2020). Thinking school knowledge from socioconstructivism: interaction, construction and
context. Educational Profiles, 42(168), 140-156. https://doi.org/10.22201 /iisue.24486167¢.2020.168.59439

Coll, C., & Sol¢, I. (2009). Aprendizaje y curriculum. Madrid: Sintesis.

Economic Commission for Latin America and the Caribbean. (2018). Intercultural bilingual education and interculturality
approach in Latin American education systems. Avances y desafios.
https://repositorio.cepal.otg/server/api/ core/bitstreams / 23ffbObf-cfff-4546-83cc-a132182f507f/ content

Economic Commission for Latin America and the Caribbean. (2022). Social Panorama of Latin America and the Caribbean The
transformation of education as a basis for sustainable development.
https://tepositorio.cepal.org/server/api/ core/bitstreams/ 3ca376cf-edd4-4815-b392-b2a1f80ae05a/ content

INTERNATIONAL JOURNAL OF RELIGION 601



Impact of the Comprehensive Teacher Performance Evaluation on Teacher Training in Ecuador

Economic Commission for Latin America and the Caribbean (2022). Education, youth and work. Skills and competencies needed
in a  changing  context.  https://repositorio.cepal.org/server/api/core/bitstreams/5325a83d-7df8-414£-9d05-
502cf2c9bcde/ content

Espinoza, E. & Ley, N. (2020). Intercultural education in Ecuador: A systematic review. Revista de Ciencias Sociales (Ve), 26.
https:/ /www.redalyc.org/journal/280/28064146018 /html/

United Nations Children's Fund (2020). Importance of transferable skills development in Latin America and the Caribbean.
https:/ /www.unicef.otg/lac/sites/unicef.org.lac/files/2020-07 /Importancia-Desatrollo-Habilidades-Transferibles-
ALC_0.pdf

Fraga, O., Brito, J., Porres, G., Campozano, E., Murillo, M., Troya, R., Davila, G., Bonito, G., Roman, A., Uyaguari, J.,
Morquecho, J. and Castro, K. (2019). Ecuadorian educational thought in initial teacher training at the National University of
Education - UNAE. Editorial UNAE. https://unae.edu.ec/wp-
content/uploads/2020/03/ElPensamientoEducativoEcuatotiano.pdf

Gomez, A. (2010). Ideas y pensamientos educativos en América Latina: de la escolastica colonial al posneoliberalismo educativo,
Revista Latinoamericana de Estudios Educativos (Mexico), 15(2), 115-152.
http:/ /www.redalyc.org/articulo.oarid=27018884006

Jiménez, A. (2017). Colombian pedagogical thought Martin Restrepo Mejia. A look at his concepts of pedagogy, childhood,
teacher  and  school.  Revista  Historia ~de la  Educacién  Latinoamericana,  19(29),  245-269.
https:/ /www.redalyc.org/pdf/869/86954033011.pdf

Organic Law of Intercultural Education. Official Register 417 of March 31, 2011. Last modification: January 5, 2024. (2024).
https:/ /www.lexis.com.ec/biblioteca/ley-otganica-educacion-intercultural?’download =ley-otrganica-educacion-intercultural

Law N° 28044. - General Law of Education (2003). https://unj.edu.pe/wp-content/uploads/2021/09/LEY-28044-LEY-
GENERAL-DE-EDUCACION.pdf

Marchesi, A., Blanco, R. and Hernandez, L. (2021). Avances y desafios de la educacién inclusiva en Iberoamérica.
https:/ /www.oei.es/uploads/files/microsites/28/140/metas-inclusiva.pdf

Mendoza, M. and Cardenas, J. (2022). Importance of family participation in the education of students at the initial level. Estudios
Del Desarrollo Social: Cuba y América Latina, 10(2). http://scielo.sld.cu/scielo.php?rscript=sci_arttext&pid=S2308-
01322022000200024&Ing=es&tlng=es. http://scielo.sld.cu/scielo.php?script=sci_atttext&pid=S2308-
01322022000200024&Ing=es&tlng=es

Ministry of Education of Ecuador (2016). Curriculum for General Basic Education. Quito: Ministry of Education of Ecuador.

Ministry of Education of Peru (2020). Disefio Curricular Nacional de la Educacion Basica Regular (National Curriculum Design
for Regular Basic Education). Lima: Ministry of Education of Peru.

Ministry of Education of Peru (2021). National Curricular Design for Regular Basic Education. Lima: Ministry of Education of
Peru.

United Nations Educational, Scientific ~and Cultural Organization (2019). Ecuador. Country  Profile.
https://siteal.iiep.unesco.otrg/sites/default/files /sit_informe_pdfs/dpe_ecuador-_25_09_19.pdf

Perrenoud, P. (2004). Develop reflective practice in the teaching profession. Barcelona: Graé.

Piovanil, J. and KrawczykIl, N. (2017). Comparative Studies: some historical, epistemological and methodological notes.
Educacio & Realidade, Potrto Alegre, 42(3), 821-840.
https:/ /www.scielo.br/j/edreal/a/bpZMFD6VmH{Z3vXgTD]pZTh/?format=pdf&lang=es

Ramirez, J. (2020). The competency-based approach and its relevance today: Considerations from occupational orientation in
educational contexts. Educate Electronic Journal, 24(2), 475-489. https://dx.doi.org/10.15359 /ree.24-2.23

Vice-ministerial Resolution. N° 135 MINEDU (2020).
https://cdn.www.gob.pe/uploads/document/file/1018823 /RVM_N__135-2020-MINEDU.pdf

Sanchez, F. (2019). Epistemic foundations of qualitative and quantitative research: consensus and dissent. Revista Digital de
Investigacion en Docencia Universitaria, 13(1), 102-122. https://dx.doi.org/10.19083/1idu.2019.644

Schon, D. A. (1983). The reflective practitioner: How professionals think in action. New York: Basic Books.

Scriven, M. (1967). The methodology of evaluation. Chicago: Rand McNally.

Sesento, L. (2021). Humanistic training in higher education. Tutoring programs in universities. Innovaciones Educativas Journal.
https://tevistas.uned.ac.ct/index.php/innovaciones/article/view/3569/4853#info

Tamayo, O., Zona, R. and Loaiza, Y. (2015). Critical thinking in education. Some central categories in its study. Latin American
Joutnal of Educational Studies (Colombia), 11 (2), 111-133. https://www.redalyc.org/pdf/1341/134146842006.pdf

Tigse, C. (2019). Constructivism, according to César Coll's theoretical foundations.
https://tevistas.uasb.edu.ec/index.php/ree/article/view/659 /3093

Tyler, R. W. (1949). Basic principles of curriculum and instruction. Chicago: University of Chicago Press.

Vigotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Cambridge, MA: Harvard University
Press.

fjor.couk 602


file:///C:/Users/Mano/AppData/Local/Temp/Temp1_paperswithpagenumbers.zip/ijor.co.uk
https://www.redalyc.org/pdf/869/86954033011.pdf
http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2308-01322022000200024&lng=es&tlng=es
http://scielo.sld.cu/scielo.php?script=sci_arttext&pid=S2308-01322022000200024&lng=es&tlng=es
https://siteal.iiep.unesco.org/sites/default/files/sit_informe_pdfs/dpe_ecuador-_25_09_19.pdf
https://cdn.www.gob.pe/uploads/document/file/1018823/RVM_N__135-2020-MINEDU.pdf
https://revistas.uned.ac.cr/index.php/innovaciones/article/view/3569/4853#info

